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Plaintiffs Gabrielle Clark and William Clark (“Plaintiffs”), by and through their

2 attorneys of record, Brian R. Hardy, Esq., of the law firm of Marquis Aurbach Coffing and
3 Jonathan O’Brien of the Law Office of Jonathan O’Brien, hereby disclose the following expert
4 Witness:
5

1. Erec Smith, Phd will render expert opinions on the relevance of Critical Race
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Theory to the above captioned matter, and specifically to the “Sociology of
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Change” class at issue. Works relied on and Curriculum Vitae are incorporated

8

into the Expert Report attached hereto.
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Expert Report of Erec Smith, Ph.D.
I.

Qualifications and Publications

I submit this report as an expert in rhetorical theory and a scholar of rhetoric and race.
•

I currently serve as Associate Professor of Rhetoric and Composition at
York College of Pennsylvania.

•

I received my B.A. in English cum laude, from Ursinus College in 1996.

•

I received my M.A. in English with a concentration in literature from the
University of Illinois in 1998.

•

I received my Ph.D. in English with a concentration in language, literacy,
and rhetoric from the University of Illinois in 2003.

My recent book, The Critique of Anti-racism in Rhetoric and Composition, published by
Lexington Books in 2019, discusses the detriments of contemporary anti-racism to rhetoric and
writing pedagogy in higher education. Subsequent articles in Newsweek, Quillette, Areo, and
Heterodox Academy further my critique of anti-racism with a rhetorical analysis of Critical Race
Theory and its influence on dialogue, politics, and activism. My full CV including a list of
publications is attached hereto.
II.

Facts or Data Considered

The opinions expressed herein and outlined in the conclusion of this report are based on
my research in the field, knowledge of the subject matter, the sources cited in the endnotes of
this report, review of the complaint, declarations of the witnesses in support of and opposed to a
preliminary injunction, and my review of the curriculum used for the “Sociology of Change”
course, including course lesson plans, course reading material, class slides, and assignments. If
additional relevant information becomes available after this report is submitted, I may
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supplement my knowledge with those documents (e.g. deposition transcripts, evidentiary
disclosures, etc.).
III.

Statement of Compensation

I will be compensated at an hourly rate of $300 for work on my expert report and any expert
testimony I provide in this case. My compensation is not dependent on the outcome of this
matter.
IV.

Prior Expert Testimony

None.
V.

Opinions to be Expressed and the Reasons and Bases for Them

This report will focus on the relevance of Critical Race Theory to Gabrielle Clark and
William Clark vs. Democracy Prep Public Schools et al. I will start with an explanation of
critical race theory and its common rhetoric and will follow with Critical Race Theory’s
influence on education as well as some examples from K-12 schooling. Lastly, relying on the
nature of contemporary Critical Race Theory and its manifestations in education, I will explain
how Critical Race Theory, as taught normatively in the “Sociology of Change” class, divided and
discriminated against students based on race and sex.
a. Critical Race Theory
Critical Theory is an overarching school of thought with several subfields. Influenced by
Marxism, Critical Theory embraces Marxism’s “concerns with alienation or reification, its
complicated relationship with the ideals of the enlightenment, its utopian moment, its emphasis
upon the role of ideology, and its commitment to resist the deformation of the individual.” 1
Ultimately, Critical Theory purports that all claims of normativity, morality, and merit are the
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result of power dynamics that favor hegemony2. Thus, such claims should be constantly and
heavily scrutinized.
Though this approach has its usefulness—e.g., a concept like “virtue” is a culture-bound
and therefore a potentially oppressive notion to those outside the culture in which it is defined—
it also deconstructs tried and true epistemologies, most notably science, for their connections to
hegemony and its colonial history. That is, if something like the scientific method was
championed by people who also committed atrocities like eugenics and race-based oppression,
the scientific method, itself, is suspect; somehow, it must be inherently racist. So, we can
understand the problem that scholars of Critical Race Theory have with classical liberalism
syllogistically: If everything derived from European imperialists is bad, and classical liberalism
derives from European imperialists, then Classical liberalism is bad. 3
Critical Race Theory (CRT) is considered the most common subfield of Critical Theory.
Critical Legal Studies is often cited as a bridge between Critical Theory and Critical Race
Theory. In fact, it was a critical legal scholar of color, Derrick Bell, who was credited with
popularizing CRT. That being said, most leaders within CRT trace its origins to those outside the
direct purview of 20th Century Marxist scholars and attribute it to the work of minority
proponents of 20th Century civil rights. According to legal scholars Richard Delgado and Jean
Stefancic, CRT arose in response to the diminishing returns and false promises of 1960s racial
reforms. 4 Delgado suggests attributing CRT’s actualization to student-led, professor-involved
movements, influenced by the work of Bell, against faculty and administration deemed too
conducive to classical liberalism, a foundational ideology believed by CRT scholars to maintain
the status quo of white supremacy. 5 The genealogy of CRT may depend on who one asks, but its
present manifestations show its clear anti-liberal intentions.
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b. Critical Race Theory Defined
So what is Critical Race Theory? Let us go over its definitions and salient terms. Critical
Race Theory is “a collection of activists and scholars engaged in studying and transforming the
relationship among race, racism, and power.”6 It places race and race relations in a broader
framework than was typical during the Civil Rights Movement of the 1960s “that includes
economics, history, setting, group, and self-interest, and emotion and the unconscious.” 7 It
“questions the very foundations of classical liberalism, including equality theory, legal
reasoning, enlightenment rationalism” 8 and other attributes commonly associated with the
American Founding. According to CRT scholars, racism is not seen as an American aberration,
but as the American norm. “As a result, formal equality and legal rules requiring equal treatment
of blacks and whites are capable of redressing only the most dramatic forms of injustice, not the
more routine forms that target persons of color daily.” 9
Delgado writes that CRT “slowly but surely altered our understanding of race and civil
rights.”10 This alteration often causes confusion with those still abiding by classical liberal
definitions. Thus, it is important to parse out the ideas that constitute Critical Race Theory to
better understand its quarrelsome relationship to classical liberalism and how this
contentiousness manifests in academic spaces.
Initially, we should acknowledge that the signifier “racism” has gone through some
significant changes. Racism goes beyond the errant behavior of individuals screaming the “Nword” in a bout of road rage or a parent adamantly disapproving of a son or daughter’s
interracial relationship. The very concept of racism has been resignified. Racism, according to
CRT scholars, only manifests as the confluence of discrimination and power. Thus, only racial
discrimination from a hegemonic source is considered “racist.” Any other form of racial
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antagonism or racially motivated conduct is considered mere discrimination (if considered at all)
and often praised as “punching upward” or speaking truth to power. Here the distinction between
classical liberalism and the decidedly illiberal Critical Race Theory becomes clearer. The former
condemns racial discrimination universally. The latter condemns racial discrimination only when
it comes from certain places, i.e., when it proceeds from Eurocentric and often male sources.
As stated earlier, CRT scholars generally believe that racism is not an aberration, but the
societal norm, as is explained through terms like “structural racism” and “implicit bias.”
Structural racism describes the inherent racism in institutions, from the legal system to
education. Implicit bias in the context of CRT is the idea that most white people harbor racist
ideas because they were socially constructed within structural racism. Thus, all white people are
racist regardless of their intentions or thoughts toward race. So, when many CRT scholars say
the word “racism,” they are speaking of structural or implicit racism. Overt acts of racial
discrimination, to the extent they occur, are rarely addressed.
What both “structural racism” and “implicit racism” have in common is that they present
racism as a system of normal, everyday occurrences that happen because society was structured
to make sure they happen. Another commonality between the terms, perhaps most controversial,
is that every racial disparity and misfortune that befalls racial minorities is attributed to structural
or implicit racism or bias; they are the cause of most or all the ills that beset people of color. This
takes agency and culpability away from minorities and places them onto society. 11 This belief in
the ubiquity of racism is best reflected in one of the main tenets of CRT-based anti-racism: “The
question is not ‘did racism take place’ but rather, ‘how did racism manifest in that situation?’” 12
Critical Race Theory puts forth the idea that race is a social construction molded by white
hegemony for the benefit of white people. This brings us to the concept of “interest
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convergence,” a belief that hegemony only helps the downtrodden when it is in hegemony’s best
interest to do so. White supremacy is considered a purposeful methodology that puts forth
whiteness as common-sense normality so fortified that any legal acts made to benefit people of
color are considered suspect. Bell, who coined the term, explains it thus.
“[I]nterest convergence” provides: The interest of blacks in achieving racial equality will
be accommodated only when it converges with the interests of whites. . . . Racial
remedies may instead be the outward manifestations of unspoken and perhaps subconscious judicial conclusions that the remedies, if granted, will secure, advance, or at
least not harm societal interests deemed important by middle and upper class whites.
Racial justice—or its appearance—may, from time to time, be counted among the
interests deemed important by the courts and by society’s policymakers. 13
The concept of interest convergence frames any white-sanctioned policy that purports to benefit
people of color not only as suspicious, but as a potentially insidious tool of white supremacy.
Next, CRT scholars claim to shun the idea of essentialism (the idea that members of a
group all think and act the same) and embrace an anti-essentialism that does not pigeonhole
people into particular sets of characteristics based on race. This reflects the general belief among
CRT scholars that race is a social construct and nothing real. Thus, the stereotypes of black
people held by whites and other hegemonic parties are groundless and based in the desire to
uphold white supremacy.
CRT’s embrace of anti-essentialism correlates with the concept of intersectionality, a
term coined by legal scholar Kimberle Crenshaw, which describes the fact that a person does not
harbor one essential and one-dimensional identity, but is a cross-section of several identities.14
We can see here that essentialism cannot work if we take into consideration the multidimensional identities held by many. For instance, a person may be a woman, but because she is
a black woman she does not have the same issues as a white woman and, therefore, will have
different needs and goals when it comes to feminist social justice. 15 Demographic intersections
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can be seen in the “Sociology of Change” course materials with distinct indications of which
demographics are privileged and underprivileged.
Unfortunately, and contrary to Crenshaw’s original intentions, 16 intersectionality has
been used by contemporary educators and activists to determine who is and isn’t virtuous. For
many anti-racist educators and activists, the more underprivileged intersections one has, the more
virtue that person has. Inversely, the more privileged intersections one has, the more ignoble that
person is thought to be. To sum up, the more underprivileged intersections one has, the more
authority one tends to wield in anti-racist contexts like activist circles, academic conferences,
and classrooms. However, the more privileged intersections one has, the more powerless and
ignoble one is perceived to be.
Current manifestations of intersectionality also affect power dynamics among the
underprivileged, themselves. For example, in a CRT-based context, a black, female, and disabled
person would have substantial virtue and authority because she is more marginal to mainstream
society than a black, male, able-bodied person. We can see, then, that William Clark’s half-black
(though appearing white) identity label would not do much to save him from constant scrutiny.
These are all general aspects of Critical Race Theory. Yet, proponents of CRT are not
necessarily monolithic; an important ideological split can be gleaned among CRT scholars. That
split within CRT is between “idealists” and “realists.” For the idealists, influenced by the work
of French Postmodernists like Michel Foucault and Jacque Derrida, racism is a matter of
thinking and rhetoric, which is to say it is a social construction that can be remade into a more
favorable discourse through resignification of terms and the reframing of social phenomena. 17
The other faction within CRT is the “realist,” group, which dominated CRT’s beginnings and
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includes its founding theorists.18 Also known as racial materialists, racial realists insist that
racism is the result of material structures that decide how resources are allocated
Although both the idealist and realist manifestations of CRT are found in education (e.g.,
language policing and admission protocols, respectively), the idealist wing has emerged as the
executive ideology, to the lament of realists and founding theorists like Richard Delgado.19
Delgado suggests that the primacy of idealist CRT has happened because the critique of a word
or an image is less daunting—and often more lucrative—than critiquing the general makeup of
oppressive state apparatuses. Delgado writes, in lamenting the idealist turn in CRT,
Might it be the lure of easy publication, not to mention that of attending an annual
conference where one might meet one’s friends and relax in spa-like splendor, that
accounts for the proliferation of discourse scholarship during the period in question?
And, from the dean’s perspective, is it not safer to fund scholarship that examines literary
tropes than that which has the effrontery to propose that America’s proudest moment-Brown v. Board of Education--came about because white folks decided to do themselves
a favor?
From the perspective of the young scholar seeking tenure, it is certainly safer to
attack a word or media image than law school hiring, the Supreme Court, or the Pioneer
Fund. A media image cannot fight back or send a letter to one’s dean. Similarly, how
much safer to criticize immigration authorities for profiling Arab travelers than to
confront the possibility that the military designs of the U.S. might be in the service of Big
Oil?20
If the idealist turn came about for its abundance of low-hanging fruit and symbolic gestures, we
may get a clue as to why those scholars and activists who seem to abide by it are emerging in all
facets of education, changing curricula, terms, and symbols in lieu of societal and material
change.
However, the ultimate clue regarding the idealist manifestations of CRT—which is a turn
away from the realist take on CRT—come from the person who is lauded both as a founding
figure of CRT and a clear realist within the genre: Derrick Bell. In “Racial Realism,” Bell writes,
“Black people will never gain full equality in this country. Even those herculean efforts we hail
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as successful will produce no more than temporary ‘peaks of progress,’ short-lived victories that
slide into irrelevance as racial patterns adapt in ways that maintain white dominance.” 21 This
sentiment—what Bell calls Racial Realism—is “a mind-set or philosophy” that “requires us to
acknowledge the permanence of our subordinate status. That acknowledgement enables us to
avoid despair, and frees us to imagine and implement racial strategies that can bring fulfillment
and even triumph.”22 Why would accepting subordination bring fulfillment and triumph?
Because the new telos is not actual change toward racial equality, but the dignity that comes in
speaking truth to power for its own sake. This is the CRT we see manifesting in education.
Critical Race Theory that abides by Bell’s Racial Realism settles for the moral victory of
standing up in the face of perceived oppression. For Bell, faith in true racial equality and
integration are the ideals; the reality, he claims, is that these things will never happen. What
saves Racial Realism from being a subgenre of nihilism is its ability to help people of color tread
societal waters while embracing the performance of social justice activism, providing a sense of
pride in facing an enemy standing up, as opposed to on their collective knees. Bell explains
further:
While implementing Racial Realism we must simultaneously acknowledge that
our actions are not likely to lead to transcendent change and, despite our best efforts, may
be of more help to the system we despise than to the victims of that system we are trying
to help. Nevertheless, our realization, and the dedication based on that realization, can
lead to policy positions and campaigns that are less likely to worsen conditions for those
we are trying to help, and will be more likely to remind those in power that there are
imaginative, unabashed risk-takers who refuse to be trammeled upon. Yet confrontation
with our oppressors is not our sole reason for engaging in Racial Realism. Continued
struggle can bring about unexpected benefits and gains that in themselves justify
continued endeavor. The fight in itself has meaning and should give us hope for the
future.23 (My emphasis.)
So, fighting for its own sake is the only recourse for people of color, according to Bell. Racial
Realism is distinctly illiberal in that it postulates, in no uncertain terms, that classical liberal
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values like equality and integration are not just impossible, but also dangerous; in at least some
instances, efforts to attain them “may be of more help to the system we despise than to the
victims of that system we are trying to help.” 24 So what could Bell mean when he writes that the
fight has meaning and should give us hope for the future?
The answer may be gleaned from a story he relays from his younger days as an activist in
the Civil Rights era. When asking an older woman, a seasoned activist, where she got the
strength to persist against a behemoth like the Jim Crow South and institutional racism in
general, she answered “I am an old woman. I lives to harass white folks.” 25 The telos, according
to Bell, should be the satisfaction and empowerment derived from making one’s oppressors as
uncomfortable as possible. Add to Bell’s theory the belief among many CRT scholars that racism
is foundational to the existing order of things, 26 and claims that Western Civilization, and white
people in general, are irredeemably racist make more sense, as does a willingness to punish
people who don’t wholeheartedly embrace this sentiment. Education is the primary context in
which this “performance over progress” nature of CRT manifests.
CRT’s promotion of living “to harass white folks” has taken hold among CRT scholars
and activists alike. Rinaldo Wallcot, the Director of Women and Gender Studies at the
University of Toronto, freely includes on his Twitter profile, “I make white men upset. I love
it.”27 James Livingston, a white history professor at Rutgers University posted on his Facebook
account, “OK, officially, I now hate white people,” and continues with, “I am white people, for
God’s sake, but can we keep them –us–us out of my neighborhood?” 28 These and comparable
statements by educators responsible for teaching all students were, for the most part, tolerated
and applauded because CRT has taken a firm hold of academia. We now see this in primary and
secondary education, as well.
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All this being said, it is in recent years that CRT has emerged as the relentlessly illiberal
ideology described colloquially as “woke”; the original manifestations of CRT can be considered
tame compared to its current manifestations. First, the kind of resignification we saw with the
term “racism” has spread to other terms, rendering their meanings within a classical liberal
framework obsolete. This resignification—what is also knowns as “concept creep,” the semantic
broadening of a term—has effected the most commonplace words when it comes to social justice
in general; “diversity,” “equity,” and “inclusion” have been resignified in ways that make them
almost unrecognizable to many, especially those who abide by classical liberal values.
The meaning of “diversity” has moved from a heterogeneous presence of people and
thought to a presence of heterogeneous bodies sharing a homogenous thought. This is different
from the ideal of “E Pluribus Unum,” in which many people can express their individuality of
thought, preference, and values while agreeing that the freedom to do so is paramount. Instead,
CRT diversity demands a motley crew participating in CRT-based group think.
Equity, as mentioned above, is not about equality of opportunity but the insurance of
similar outcomes for all. Thus, equality of opportunity, a classical liberal value, is deemed too
impotent to enhance society in equitable ways. Instead, the goal is an equality of outcomes, in
which everyone receives the same benefits regardless of how talented, disciplined, or deserving
they are. This is why merit, a fundamental value of classical liberalism, is universally shunned
among CRT scholars and educators.29
Lastly, inclusion no longer means the invitation of participation by a variety of people as
an integrated, collaborative whole. It means that various groups can be present, but they need not
interact. Thus, inclusion from a CRT perspective tends to manifest as a kind of “segregation-inplace” where, for example, different groups can have their own designated and exclusive spaces
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on a single campus.30 Thus, “safe spaces” in education are growing more and more racially
homogenous.31
Perhaps the ultimate marker of CRT’s contemporary manifestations, within education
and beyond, can be seen in “The Core Tenets of Anti-racist Education,” put forth by progressive
scholars. The most well-known and prominent of these scholars is Robin Diangelo, the author of
the best-selling White Fragility, which is considered the de facto handbook of contemporary antiracism. At a 2014 “Race and Pedagogy” 32 conference in Tacoma, Washington, Diangelo and
other scholars put forth the following tenets inspired by Critical Race Theory.
•

All members of society are socialized to participate in the system of racism, albeit
within varied social locations.

•

All White people benefit from racism regardless of intentions.

•

No one chose to be socialized into racism, so no one is “bad,” but no one is neutral.

•

To not act against racism is to support racism.

•

Racism must be continually identified, analyzed, and challenged. No one is ever
done.

•

The question is not “did racism take place” but rather, “how did racism manifest in
that situation?”

•

The racial status quo is comfortable for most Whites.

•

Therefore anything that maintains White comfort is suspect.

•

The racially oppressed have a more intimate insight via experiential knowledge of the
system of race than their racial oppressors.

•

White professors will be seen as having more legitimacy; thus, positionality must be
intentionally engaged.
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•

Resistance is a predictable reaction to anti-racist education and must be explicitly and
strategically addressed.33

These tenets are meant to be used for pedagogical purposes; curricula centered on anti-racism
should include these tenets as the foundation of teaching and class participation. Most, if not all,
CRT-based education follows these tenets, suggesting a potentially hostile environment for white
students.
Given these predicates, CRT’s manifestation in the “Sociology of Change” course at
DPAC may begin to make sense. Thus, I’d like to assess how CRT is present in that course and
why William Clark was morally compelled to avoid it.
c. Critical Race Theory, Education, and Democracy Prep
I will now discuss CRT in the context of the high school course in question, “Sociology
of Change.” It should be noted, however, that CRT-influenced education is not specific to
DPAC. CRT is a foundation for several curricula across the country in primary, secondary, and
postsecondary education. For our purposes, I will list K-12 manifestations of CRT pedagogy.
If the allegations in the complaint are accurate, CRT’s influence in this course and DPAC
in general can be seen before the course started. Initially, according to the allegations in the
Complaint, parents were uninformed about the nature of the DPAC curriculum and the
“Sociology of Change” course because the DPAC faculty and staff resignified common terms
without informing parents or students.34 This is indicative of the resignification of concepts like
racism, diversity, etc. discussed above. Thus, words commonly known in the DPAC curriculum,
like “civics,” take on a meaning indicative of the tenets of anti-racism included above. This kind
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of semantic deception is typical among CRT scholars and pedagogues. Thus, we can see how the
Clarks were blindsided by the course curriculum and assignments.
This lack of parental concern is not confined to DPAC alone. The Wake County Public
School System in North Carolina implemented anti-racist pedagogy in its K-12 schools.
Christopher Rufo, a writer for City Journal who is known for exposing CRT-based
controversies, wrote of the school system’s disregard for parental concerns.
Parents, according to the teachers, should be considered an impediment to social
justice. When one teacher asked, “How do you deal with parent pushback?” the
answer was clear: ignore parental concerns and push the ideology of antiracism
directly to students. “You can’t let parents deter you from the work,” the teachers
said. “White parents’ children are benefiting from the system” of whiteness and
are “not learning at home about diversity (LGBTQ, race, etc.).” Therefore,
teachers have an obligation to subvert parental wishes and beliefs. Any
“pushback,” the teachers explained, is merely because white parents fear “that
they are going to lose something” and find it “hard to let go of power [and]
privilege.”
This isn’t an aberration. In fact, the district’s official Equity in Action plan
encourages teachers to override parents in the pursuit of antiracism. “Equity
leaders [should] have the confidence to take risks and make difficult decisions
that are rooted in their values,” the document reads. “Even in the face of
opposition, equity leaders can draw on a heartfelt conviction for what is best for
students and families.” In other words, the school should displace the family as
the ultimate arbiter of political morality. 35
The neglect of student concern is part of teacher policy in Wake County, NC. One can infer that
DPAC’s failure to inform parents of the curriculum changes was not an oversight, but a strategy.
In many instances, even teacher resistance is no match for curricular CRT. In the Buffalo
School System, diversity professional Fatima Morrell created a new anti-racist curriculum to be
implemented throughout Buffalo’s public schools. In his report on this new curriculum and its
effects on faculty morale, Rufo writes, “According to one veteran teacher, who requested
anonymity, Morrell’s training programs have pushed ‘radical politics’ and, in practice, become a
series of ‘scoldings, guilt-trips, and demands to demean oneself simply to make another feel
14

‘empowered.’’36 “Teachers must submit to these ‘manipulative mind games’ and express support
for Morrell’s left-wing politics, or risk professional retaliation.” 37 This degradation, which is
clearly the sought-after norm in CRT-based anti-racism, has also been reported in Springfield
Missouri. The trainers cynically deem innocuous behavior on par with historical atrocities like
slavery, but it doesn’t stop there. More compulsory confessions are demanded.
Even more cynically, diversity trainers such as those at Springfield Public Schools have
begun to insist on a standard of “affirmative consent.” This means that teachers must not
only accept the tenets of the training—in some cases even condemning themselves as
white supremacists or oppressors—but also actively vocalize that acceptance. When one
teacher said that he was “afraid to say anything,” Sullivan quickly shut him down, telling
the teacher that he must think what an “underrepresented or under-resourced student
[might] say of our fear of speaking up.” Remember: under the new ethics, disagreement
is verboten; silence is transformed into an admission of guilt. “White silence” is a form of
“white supremacy.”38
If teachers feel this way, we should not be surprised that students would, as well.
Clearly, certain people—whites, especially white males—are not give many choices other
than “oppressor” as a primary identity. A New York City high school narrows the options down
to 8, with most being decidedly negative. At Eastside Community High School, these sentiments
have gone beyond the faculty and into students’ families. The school delivered charts on “The 8
White Identities,” created by African American Studies professor Barnor Hesse, who insists that
all whites must embody one of the 8 choices seen in the chart below.39
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One can see that the most positive choices involve abolishing not racism, but “whiteness.” One
also can see how William Clark felt upon realizing that he was being asked to label himself in
ways that would reflect one of these choices.
So, we see through these examples, and as explained below, that William Clark was
being subjected to a national movement based on a discourse of anti-racism that is inherently
anti-white. The course materials in DPAC’s “Sociology of Change” do not try to hide this, and
why would they? Direct accusations of racism toward white people—especially white males—is
a constitutive practice of contemporary anti-racism.
Based on my review, the materials used in the “Sociology of Change” course teach
intersectional critical theory as fact. 40 In doing so, they require students to label themselves (and
by implication label others) as categorically part of a privileged oppressor class or an oppressed
class—not based on any individual action of the students, but solely on their identity by
16

perceived race or sex. This material inherently pits students against one another based on their
race and sex (among other identities).
For example, class assignments required students to label their personal identities. 41 Then
class materials declared that only white males can be racist and sexist (e.g., “reverse racism
doesn’t exist;” “people of color CANNOT be racist;” “interpersonal sexism is what men to do
(sic) women”).42 Further, class slides list white males as “dominant” and “everyone else” as
“submissive.”43
This labeling is not benign for at least two reasons. First, as is common in critical theory,
definitions matter. After the class materials labeled white males as “dominant,” the materials
define those in the “dominant” and “privileged” group as either consciously or unconsciously
oppressors. Internalized “privilege,” according to the materials, is not what one might normally
think of as privilege (wealth, status, preferred treatment, etc.). Instead, it is defined as invidious
prejudice. The class slides tell white male students that their “privilege” means they have
“acceptance of a belief in the inherent inferiority of the oppressed group as well and (sic) the
inherent superiority or normalcy of one’s own privileged group. This creates an unearned sense
of entitlement among the members of the privileged group and can be expressed as a denial of
the existence of oppression . . . .”44 The class thus defines white males as inherently privileged
oppressors of their fellow classmates whether or not they express any overt belief in the inherent
inferiority of other groups and regardless of a person’s particular circumstances.
Second, this labeling is not benign because, from an educational standpoint, the course
appears to be designed to teach students to “Change the World.” In doing so, the course materials
teach students to “fight back” against those who the course has labeled oppressive (compare
slides at DEMPREP 634 defining white males as ideological oppressors, with a few slides later
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DEMPREP 640 instructing students to “fight back”—presumably against their ideological and
institutional “oppressors.”). Later class materials examine methods for “fighting back” (e.g.,
Alinsky, “The one thing all oppressed people want to do to their oppressors is to shit on them.”
And, “In a fight, almost anything goes, it almost reaches a point where you stop to apologize if a
chance blow lands above the belt.”). 45
This identity rubric is acknowledged by lesson plans as essential to the rest of the
course’s instructions on “social change” and “fighting back.” For example, lesson plans for
August 24, 2020 state that:
In order to understand Levels of Oppression and how they are intertwined with social
movements our scholars must first understand their own identities and how they relate to
the institutions of society. By naming their own identities and understanding
intersectional aspects of oppressions and inequalities, they will be able to eventually
understand the Four I’s of oppression, how that relates to them, and why it is important to
learn when thinking about social movements. 46
August 27 Lesson Plans state that:
Levels of oppression . . . becomes . . . more detailed and personal as you dive deeper and
deeper into them. By understanding the differences of the Four I’s and how they are also
connected, scholars will be able to see how oppression is more than a personal issue, but
an overall societal one as well. 47
The “Four I’s” mentioned above are thus meant to explain the ways racism permeates
society and are critical to the class as a whole. They are Ideological (“At the Core of any
oppressive system there is the idea that one group is somehow better than another48);
Institutional (“The idea that one group is ‘better’ than another and has the right to control the
other gets embedded in the institutions of the society.” 49); Interpersonal (“The idea that one
group is ‘better’ than another and has the right to control the other, which gets structured into
institutions, gives permission and reinforcement for individual members of the dominant group
to personally disrespect or mistreat individual in the oppressed group.”50); and Internalized
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(“Oppressed people internalize the ideology of inferiority; They see it reflected in the
institutions; They experience disrespect interpersonally from members of the dominant group;
And they eventually come to internalize the negative message about themselves.” 51).
Identity labels are essential to the makeup of the “Sociology of Change” course as well.
Taken together, they can create a safe space for some and a hostile environment for others.
Someone with many underprivileged intersections is seen as a hero: a brave freedom fighter in a
harsh world. Someone with many privileged intersections is seen as a villain: the embodiment of
a ubiquitous racism that has to be squelched. What’s more, based on the “Interpersonal” concept
(one of the Four “I’s”), racism only happens when prejudice is coupled with power.52 Therefore,
William Clark would have been the only student in the course capable of racism. Mistreatment
toward William based on his skin color would not only be deemed not racist, but, based on other
course material, may be lauded as a heroic and obligatory challenged to societal racism. 53 The
Four “I’s” and identity labeling make up the core foundation of the “Sociology of Change
“course.
This core foundation is carried throughout the “Sociology of Change” course materials.
For example, classes in October again require students to identify affiliations with race, sex,
sexual orientation, and religion (among others) and link these identities to social change
movements.54 The lesson plans indicate that “Scholars will not (sic) begin to learn about how
their sociological identities, along with their own personal/internal identities align with and can
connect to certain social movements . . . .”55
Although William Clark only had to share his oppressive intersections (male, perceivedas white, etc.) a few times, that self-labeling would have effectively tainted his character
throughout the school year. In a twisted version of Kimberle Crenshaw’s concept of
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intersectionality, too many privileged intersections label one inherently “oppressive” while a
predominance of underprivileged intersections labels one “oppressed.” What’s more, through a
CRT-based lens, the person with the most underprivileged intersections acquires the most ethos,
i.e., that person is considered an authority and a de facto leader. The person with the most
privileged intersections is afforded the least amount of virtue and respect, and no matter what
they do or say, they can only be an oppressor who embodies the very thing this course is meant
to squelch: perceived white supremacy.
In sum, based on my research, experience in the field, and review of the course materials
I conclude the following with a reasonable degree of certainty:
1. The” Sociology of Change” Course appears to teach what is known as Critical Race
Theory combined with intersectionality as normative fact—not theory.
2. The “Sociology of Change” Course itself labeled students who were white or male as
“privileged” and part of an oppressive “dominant” group based solely on their
identity, not on their personal actions or experiences.
3. The “Sociology of Change” Course required students who were white and/or male to
label themselves as “privileged” and thus “dominant” over other students.
4. These labels were foundational for the course throughout its exploration of “social
change.”
5. The “Sociology of Change” Course materials encouraged students to “fight back”
against “dominant” oppressors.
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Facilitator)
May 8, 2018: YWCA Racial Justice Committee workshop: Enhancing Emotional
Intelligence

Professional Experience/Committee Work
2017-2019: Editorial Board member for the Community Literacy Journal
2016-2018: Chair, York YWCA Racial Justice Committee
2016-Present: Associate Director of the Institute for Civic Arts and Humanities

2015-Present: FDC Funding Committee
2015-Present: Advisor for Sigma Tau Delta
2015-Present: Writing Committee (English and Humanities)
2013-2015: Retention Committee
2013-2015: Retention Sub-committee on Special Admit Students
2014-2015: Middle States Commission on Higher Education,
2013-2015: CCC Editorial Board Member.
2011-2012: Ad Hoc Presidential Committee on Diversity, Ursinus College.
2011: Organizer and Moderator, “Writing-Intensive Pedagogy—Theory Into Practice”
for the Philadelphia Writing Program Administrators, Ursinus College.
2011-Present: Chair, Faculty Committee on Diversity.
2011-Present: Executive Board Member for Spells Writing Lab, a community writing
center in Philadelphia. (www.phillyspells.org)
2006-2008: Special Assistant to the Provost on Diversity, Drew University
2006-2007: Local Chair of Special Events committee for the 2007 College
Composition and Communication Conference
2005-2006: Hiring Committee for Chief Communications Officer, Drew University
2005: Interim Chair of the University Senate

